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Analysis of Variance Reporting  

School Name:  Duvauchelle School Number:  3332 

 

Strategic Aim  Individual student achievement is the key focus of our school  

- all our students will experience success.  

Annual Aim:  All students shall benefit from the New Zealand Curriculum and will show progress in the key learning areas of 

literacy and mathematics, our school’s goal of 85% all primary students achieving at or above the New Zealand 

Curriculum expectations in 2018 

Target: Overall, the achievement of our students in 2017, in numeracy, was 96.9% ‘at’ or ‘above’ New Zealand Curriculum 

Expectations.  2017: Analysis of school-wide Mathematics data (OTJ’s against Writing National Standards) identified 

that 3.3 % of students were below NS. NS were changed to NZC expectations. The target students were chosen to 

ensure success across all cohorts.  

Baseline Data:  

 

 

 

Overall, the achievement of our students in 2017, in numeracy, was 86.4% ‘at’ or ‘above’ NZC. Analysis of data at the 

end of 2017, identified the need for accelerating progress for the pupils achieving ‘below’ or ‘at’ throughout the 

school. Throughout the Years 2-6 :-2 children (7.4%) were below the standard 

END OF YEAR 2017 MATHS DATA: 

Number of Learners 33 students 

Below  At  Above 

1 (3.3%) 20 (60.6%) 12 (36.3%) 

 

DATA ANALYSIS:  

3.3% of students (1/33) were achieving Below the Mathematics National Standard.  

60.6% of students (20/33) were achieving At the Mathematics National Standard.  

36.3% of students (12/33) were achieving Above the Mathematics National Standard.  

5.5% of the students (1/18) were achieving Below against the National Standard are 

females.  

0% of the students (0/15) were achieving Below against the National Standard are males.  

0% of the students (0/2) achieving Below the National Standard were Maori.                   

0% of the students (0/0) achieving Below were Pacifika                                                     

3.4% of the students (1/29) achieving Below were European/Pakeha 

Students not included in this data: Students who have had less than a total of 40 weeks 

enrolment at school (Year 0 to 1 students) 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Teachers used effective assessment 

practice to analyse data in order to 

identify individual student needs and 

inform teaching practice 

 

Improved teacher knowledge of 

Ministry guidelines, e.g. NZ Curriculum, 

nzmaths.co.nz;  PLD- cluster schools 

observation/discussion 

 

Teachers identified their target groups. 

Deliberate targeted planning was in 

place. 

 

Consistent assessment tools were used 

school wide eg GLoSS, JAM, IKan, 

NumPa 

 

Student voice was collected and 

responded to in terms of teacher 

inquiry, resources, to inform planning 

and determine next steps for learning 

 

Integrated I.T. resources to support 

Maths programmes eg. (Studyladder, 

Mathletics/Maths apps). 

 

Staff determined the learning needs of 

our targeted individual data 

 

Reviewing and reflecting on assessments 

The assessments changed to NZC so we 

have no comparative data. 

 

Students are no longer classified well 

below NS, but below NZC applies. 

 

However: 

Of the 2 students that were below in 

mathematics NS: 

 

Of the 2 students achieving below NS: 

1 transferred to another school 

1  is still working below NZC 

 

100% were female 

0% were Maori 

 

Of the students ‘at NZC 

96.9% Achieved ‘at’ or ‘above’ NZC. 

Up from 92.6% the previous year. 

  

36.3% achieved above NZC. An 

improvement of 3%. 

60.6% achieved ‘at’ NZC expectations. 

An improvement of 1.3% 

 

The whole school embraced the 

continued focus on mathematics and 

embedding the numicon  programme into 

our maths learning. 

Other Students included in the 

withdrawal group made significant 

progress.  

Students in the classroom groups made 

progress but not as much as the 

withdrawal /individual support groups. 

Numicon is new in the Y3&4  and Y5&6 

classes.  

We recognise that new learning can take 

some time to impact on achievement. 

By utilising Numicon more fully across 

the school we believe that students will 

work at a higher stage at each level. 

 

Teachers made good use of assessment 

data to differentiate their planning to 

meet the needs of students in their 

classrooms. 

Deliberate strategies were planned to 

accelerate their progress 

Regular contact between staff and home 

and parents will be engaged in their 

child’s learning 

 

Identity , language and culture will be 

recognised, affirmed and valued in their 

learning 

 

Assessment procedures will be 

streamlined further and the 

progressions will be used by teachers 

and students to identify next learning 

steps, set goals and monitor rates of 

progress. 

 

Teacher strengths will be recognised 

and utilised 

 

There will be continued focus on student 

agency and students will develop the 

skills to take responsibility for their 

learning and rates of progress. 

 

The school wide maths tracking sheet 

was implemented and  put a larger focus 

on the teachers’ goals for the individual 

students in their class. 

 

The Numicon programme through 

Juniors moved up to whole school, New 

staff have had PLD induction for using 
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currently used and their relevance. 

We purchased the Numicon programme 

for our Y4-6 class levels. –extending it 

throughout the school 

 

Identified  strengths and areas for 

improvement. 

 

Staff shared their PD on Numicon with 

teachers and Teacher Aides 

 

the resource. 

 

Discussion of BP cluster group of 

mathematics teachers; where teachers 

can learn from each other, mentors  and 

experts.  

 

Continue to develop a cluster 

understanding of how to effectively 

accelerate mathematics learning. 

Keep developing a picture of what is 

happening in mathematics lessons 

through the school. 

Planning for next year:  

Students will use evidence and data to set goals. Students will use progressions to inform learning/goal setting. 

There will be clarity around ‘what they are learning and why’ 

In December share the National Curriculum Achievement Objectives data with staff and decide on target groups. Targets will be collaboratively set, understood and 

monitored for all students who are below NZC. Priority groups will be formed-Maori, Pasifika, children with special learning needs. 

Data will be tracked and progress and achievement frequently and regularly monitored, analysed and discussed 

Assess tracking sheet for maths and research other assessment tracking.  Teachers will continue to develop their assessment literacy. 

Continue to report back on the monitoring of target students.  

 

 

School Name:  Duvauchelle School Number:  3332 

 

Strategic Aim  Individual student achievement is the key focus of our school  

- all our students will experience success.  

Annual Aim All students shall benefit from the New Zealand Curriculum and will show progress in the key learning areas of literacy and mathematics, 

our school will mirror the Ministry of Education’s goal of 85% all primary students achieving at or above the National Standards by 2017 

Target: 2017: Analysis of school-wide Writing data (OTJ’s against Writing National Standards) identified that 21.2 % of students were below NS. 

The target students were chosen based on and concern for students from Years 1-6. 
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Baseline Data:  

 

 

 

Overall, the achievement of our students in 2017, in writing, was 78.7% ‘at’ or ‘above’ and 21.2% ‘below’ National Standard. 

Analysis of data at the end of 2017, identified the need for accelerating progress for our boys throughout the school.  

Concerns are identified for the (33.3%) 5 of our boys & (11.1%) 2 girls who are ‘below’ the standard. 

Throughout the Years 1-6:-7 children (21.2%) were ‘below’ the standard. Of those students ‘below’ 0% were Maori or Pasifika 

END OF YEAR 2017 WRITING DATA: 

Number of Learners – 33 students 

Below  At  Above 

7 (21.2%) 19 (57.5%) 7 (21.2%) 

 

DATA ANALYSIS:  

21.2% of students (7/33)  were achieving Below the Writing National Standard.  

57.5% of students (19/33) were achieving At the Writing National Standard.  

21.2% of students (7/33) were achieving Above the Writing National Standard.  

 

11.1% of the students (2/18) achieving Below against the National Standard are 

females.  

33.3% of the students (5/15) achieving Below against the National Standard are males.  

0% of the students (0/2) achieving Below the National Standard are Maori  

0% of the students (0/0) achieving Below are Pasifika 

24.1% of the students (7/29) achieving Below are European / Pakeha 

Students not included in this data: Students who have had less than a total of 40 

weeks enrolment at school (Year 0 to 1 students-10) 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

As part of their appraisal teachers 

conducted a spiral of inquiry into their 

practice and its relationship to student 

progress 

 

2 staff participated in the Accelerated 

Literacy learning ALL –PD 

 

 All students who were identified as 

below at the end of year were classified 

as target students and their progress 

was tracked. 

 

Effective assessment progressions were 

used to analyse data in order to identify 

individual student needs and inform 

teaching 

 

Clear guidelines were set- RTLB- parent 

and teachers  

 

Models of good writing were used in the 

classrooms  

 

The written language progressions (NZ 

Curriculum) and Literacy Learning 

Progressions, were used to assess and 

moderate writing. 

 

We differentiated our teaching based 

on student need throughout the school. 

 

Students were taught to know where 

they were achieving and what steps they 

needed to take to improve. 

The assessments changed to NZC so we 

have no comparative data with NS. 

 
Of the 7 students: 

 1 student moved to another school 

1 student made a 2 year gain to achieve 

‘at’ NZC 

3 students achieved ‘at’ NZC 

2 students made no gains against 

expectation 

 

5 were male  

1 student moved schools 

I student made accelerated progress of 

a 2 year gain to achieve ‘at’ NZC 

1 student achieved ‘at’ NZC 

1 student made no gain. 

 

 

 

0% were maori or pasifika 

The introduction of the writing 

progressions has provided clarity around 

achievement levels. 

 

1 student moved on. 

The students who did not make a gain, 

have been assessed for learning 

challenges and were on an individualised 

programme in class and with the TA. 

We had a focus on writing with all 

teaching staff using writing in their 

teaching inquiry. 

Working with the TA in and out of the 

classroom assisted with the accelerated 

progress of 3 of the students. 

We invited authors into school to show 

their enjoyment of writing and this 

encouraged one of the boys. 

Parents of target students were 

contacted on a regular basis- informally 

or formally; which enabled them to 

become more involved in their child’s 

learning. 

Parents aware of the IEPs/CAPs writing 

and reviewing process 

Home and school partnerships will 

continue to be strengthened. 
 

Planned curriculum learning in writing 

with staff using writing as personalised 

learning. 

 

Using writing workshops in the same way 

as reading together. 

 

Identity, language and culture will be 

recognised, affirmed and valued in the 

learning. 

 

Teachers and students will identify next 

learning steps, set goals and monitor 

rates of progress. 

 

Give greater emphasis on researching 

boys writing. 

 

A larger focus on oral language and 

phonics in the junior class, with new 

resourcing and teacher professional 

learning with the expectation that the 

benefits will flow through to writing. 

 

Differentiated PD will be provided to 

teachers on acceleration and what this 

looks like for each student. 

 

Students will develop the skills to take 

responsibility for their learning and 

rates of progress. 
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We celebrated quality work in 

assemblies. 

 

We attended  in  PD in writing. 

 

We ensured we displayed examples of 

boys writing 

 

We focussed teacher inquiry about 

improving the outcomes in writing 

More staff will complete the ALL PD. 

 

Set aside release time for teachers to 

observe each other and other teachers 

in our cluster, during writing lessons. 

 

Planning for next year:  

Students will use the progressions to inform next learning and goal setting. Trial new learning pathways for target students 

Develop the school wide tracking sheet for writing. 

There will be clarity and understanding of the links between reading and writing for the students. 

Teachers will continue to develop their assessment literacy. 

Teachers will use data and evidence to inform planning for learning. Continue to report back on the monitoring of target students. 

Data will be tracked and progress and achievement frequently and regularly monitored, analysed, and discussed- to inform teaching and learning through analysis. 

Ensure that all staff know the outcomes of RTLB/RTLit assessments. 

Ensure staff follow up on advice and guidance given by experts 

Teachers and students continue to consider learning in writing in modern contexts. e-learning tools are effectively used to give students greater opportunities to achieve. 

 




















































